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EXECUTIVE SUMMARY 
 

The African Learning Institute on Local and Indigenous Knowledges for Community Resilience 

(ALI) included a two-week intensive course held in Techiman, Ghana in July 2016 plus the initiation of a 

community of learning and practice (COLP) that supported how the learning participants had in the 

course were applied and if they had any impact in communities.  Thirty-seven people from 10 African 

countries attended the intensive course and the evaluation showed a level of overall satisfaction of 4.61/5. 

The ALI intended to achieve 4 primary outcomes: (i) create a collective learning experience and 

build capacity for biocultural practitioners across the African Continent; (ii)  enhance practitioners' 

familiarity in working with an endogenous development approach  and promoting diverse local and 

indigenous knowledge for community resilience; (iii) increase body of knowledge linking ecosystem 

conservation and sustainable use with local Indigenous cosmovision and ways of knowing; and (iv) 

document and record processes and changes within African biocultural contexts responding to priority 

challenges. 

There was significant progress made towards these outcomes.  For the first outcome the two-

week intensive workshop was a great success.  Participants commented on the value of the elders’ panel, 

sharing their own case studies of community resilience, the community celebration and especially the 

Indigenous community homestay.   

For the second outcome the sharing of indigenous knowledges, struggles and solutions for 

building community resilience was a major success of the ALI starting from the participants comparing 

their colonial histories.  Equally as strong in the curriculum were sessions related to agroecology 

initiatives, the preservation of sacred natural sites, cultural revitalization and celebration.  An advocacy 

tool that was shared in some depth was the biocultural community protocol (BCP).   

For the third outcome the ALI was successful in that participants were provided access to a broad 

body of knowledge concerning ecosystem conservation and sustainable use.  More significantly was that 

the participants themselves could control and create what was part of a “body of knowledge” about 

community resilience and they did not have to wait to be told by “experts”.  

For the forth outcome the ALI did not end with the conclusion of the course in Techiman.  A 

companion report ALI Follow-up Monitoring Report shows how participants applied their learning and 

the impact it had in communities.  There were also challenges experienced along the way. 

Lessons were learned about intensive certificate courses (facilitating the participation of a 

Canadian Indigenous Elder in the ALI made the program unique and stimulated solidarity; balance 

inspiring sessions with concrete tools and materials); about developing a community of learning (action 

planning is a useful end of course activity for participants, but plans must be extremely flexible; 

coordinating Learning Networks demands resources); about organizational issues (Leverage participation 

and resource mobilization; invest in documentation and logistics); and about building resilient 

communities (Revitalizing a “sense of community is important in BRC; Powercube analysis is an 

extremely valuable element of the BRC curriculum; The transdisciplinary model of BRC is a useful focal 

point for learning).  

This reporting of the ALI – LIK4CR is not complete without have a look at four other artifacts: 

• The interim ALI end of course report 

• The ALI course video 

• The ALI Follow-up Monitoring Report 

• The ALI LIK4CR Evaluation 

All of these artifacts are available on the ALI website: http://davidfletcherafric.wixsite.com/ik4cr.  Have a 

look – there are lots of photographs and anecdotes that capture the feeling of the ALI.   Note: much of 

what is presented in this report is taken from the specific artifacts mentioned above.  

 

http://davidfletcherafric.wixsite.com/ik4cr
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1.INTRODUCTION AND OVERVIEW 

 
1.1 Introduction 

 

This document is the final narrative report for the African Learning Institute on Local and Indigenous 

Knowledges for Community Resilience (ALI).  The ALI was an educational and capacity building 

initiative that took place in four phases during the period April 1, 2016 to August 31, 2017.  The initiative 

was generously funded (75%) by the Christensen Fund, with additional resources contributed by 

WaterAid Ghana, the COMART Family Foundation, the EMPOWER Project and the Coady International 

Institute.  A separate financial report is available. 

 

The four phases of the initiative were: 

I – Network Strengthening and Strategic Assessment.  

II - Certificate Course on Local and Indigenous Knowledges for Community Resilience 

III – Practice, Monitoring and Documentation  

IV - Showcasing Results and Lessons Learned 

 

The initiative was organized jointly by the Coady International Institute, St Francis Xavier University, 

Canada, the Center for Indigenous Knowledge and Organizational Development (CIKOD), Ghana and the 

COMPAS Africa Network for Endogenous Development.  The purpose of the initiative as stated in the 

original proposal documents was:   

The African Learning Institute on Local and Indigenous Knowledges for Community Resilience 

will build on work of innovative grassroots organizations and stewards of bio-cultural diversity 

across Africa. It is an opportunity for delegates from 12 collaborating organizations to gather, 

learn together, explore lessons, share indigenous innovations, and strengthen and document their 

work in building community resilience. 

African communities are endowed with abundant natural resources, rich cultures and indigenous 

wisdom. However, challenges such as climate change, industrialization of food systems, land and 

water grabs, ecological deterioration, increasing food insecurity and the breakdown of cultural 

diversity threaten these communities. Communities and their allies are asking themselves how to 

be resilient and bounce back from these challenges, and achieve their vision of a healthy 

sustainable future. Endogenous Development (ED) (development from within, bridging 

indigenous and appropriate external knowledge) is one approach organizations can experiment 

with to address these threats and stresses. This initiative will bring together organizations that use 

an ED approach to foster a paradigm shift from materialistic and ecologically destructive 

development, to building community resilience that respects an African cosmology combining the 

natural, human and spiritual worlds. 

This report is to share successes achieved and challenges encountered in trying to fulfill this purpose, and 

focusses on lessons learned along the way.  This report stands on its own, but makes reference to many 

other documents that were developed as part of this initiative, especially (i) The interim ALI end of 

course report, (ii) The ALI course video, (iii) The ALI Follow-up Monitoring Report, (iv) The ALI 

LIK4CR Evaluation.  Most of these documents have photos that capture more of the essence of the 

initiative.  All of these documents (and more) have been submitted to funders and are available on the 

ALI website:  http://davidfletcherafric.wixsite.com/ik4cr. 

http://davidfletcherafric.wixsite.com/ik4cr
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The ALI would not have been possible without the collaboration of the course participants and their 

organizations from across the African continent.  These organizations are dedicated to a different way of 

doing development with communities and were selected based on their existing commitment to respecting 

local and indigenous knowledges and the rights of local and indigenous peoples.  These organizations 

were chosen because of their desires to use an endogenous development approach and to build resilience 

in their communities.  The collaborating organizations were: 

1. National Coalition of Farmers Associations (NACOFAG), The Gambia 

2. Jinukun, Benin 

3. Centre for Indigenous Knowledge and Organizational Development (CIKOD), Ghana 

4. WaterAid, Ghana 

5. Rural Women’s Farmers Association (RUWFAG), Ghana 

6. Sirigu Women Potters Association (SWOPA), Ghana 

7. Widows and Orphans Movement (WOM), Ghana 

8. Abrono Organic Farmers Project (ABOFAP), Ghana 

9. MELCA, Ethiopia  

10. Institute for Culture and Ecology, Kenya 

11. Kivulini Trust, Kenya;  

12. PROMETRA, Uganda;  

13. Southern Africa Endogenous Development Program (SAEDP), South Africa / Lesotho / 

Zimbabwe 

14. Muonde Trust, Zimbabwe 

15. Women for Change, Zambia  

A detailed list of participants in the course is provided at the end of this report. 

 

1.2  Overview of the Four Phases of the Initiative 

I – Network Strengthening and Strategic Assessment:  

This initial phase spanned April to June 2016.  The ALI guidance team strengthened relationships with 

potential collaborators across Africa and facilitated an informal participatory educational needs and 

capacity assessment to refine the course curriculum.   A profile of collaborating institutions was 

developed to share with others to begin the networking process and participants were encouraged to bring 

posters and materials to share with others at the beginning of the course.  Much time was spent on 

identifying additional strategic partners to assist in meeting a funding gap.  A lot of time was also spent in 

arranging logistics for people attending the course, setting up field visits and the homestay program for 30 

participants. 

 

II - Certificate Course on Local and Indigenous Knowledges for Community Resilience (LIK4CR): 

The course component of the African Learning Institute on Local and Indigenous Knowledges for 

Community Resilience took place around Techiman, in the Brong Ahafo region of Ghana from the 27th  

June to 10th July 2016.  The Learning Institute, co-hosted by Nana Kwaw Adams, a traditional leader of 

Forikrom, built on the work of grassroots organizations and stewards of bio-cultural diversity who 

participated.  During the two-week course 37 delegates (m=24, f=13) from more than 15 collaborating 

organizations from 10 African countries learned together, explored lessons, shared indigenous 

innovations, and strengthened their approaches to enhancing community resilience.  
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The course was a tailor-made, accredited capacity building course that used participatory adult education 

methodology enabling participants the opportunity to share and reflect on their work, and challenge each 

other.  It began with participants sharing their stories of community resilience, and unpacking from their 

stories the factors that contribute to resilience. Written case studies and diverse films from around the 

world were analyzed to confirm and deepen the understanding of community resilience. Theoretical 

models of resilience from different perspectives such as socio-ecological, community development, 

psychological and rights and resistance perspectives were shared.  Ideas of knowledge, science, African 

sciences and cosmovisions were discussed, with their important contextual, historical and metaphysical 

elements.  

Participants had extensive field visit with indigenous Ghanaian communities, including an overnight 

home stay.  Advocacy tools such as Bio-cultural Community Protocols and Community Driven Impact 

Assessments were introduced and action plans were developed for participants to take their ideas forward 

and document them within their organizations and communities following the certificate course.  

The overview timetable of the course is presented in table 1.  The course resource manual, selected 

readings, video links and the detailed course learning design is available on request.  The best way to get 

a sense of the course overall is to view the course video which has been uploaded to the document portal. 

III – Practice, Monitoring and Documentation:  

 

Following the course participants returned to their organizations to share what they had learned with 

others, implement their action plans and monitor how the learning from the course could be applied and 

what impact it might have on their work and their communities.  There were two participants who left 

their organizations, others were reassigned to different duties, but for the most part some elements of the 

actions plans were implement during the period August 2016 to May 2017.  Only limited monitoring 

could be done by organizers during this time, but the whats app platform was used to communicate and a 

few organizations submitted monitoring reports.  These are captured in the ALI Follow-up Monitoring 

Report.  

 

IV - Showcasing Results and Lessons Learned:  

The intention for this final phase of the initiative was for participants to gather virtually to showcase their 

organizations’ ongoing activities and how they were influenced by the LIK4CR course, exchange case 

stories and multimedia resources, and identify lessons learned.  This was done through some bilateral 

meetings and informal sharing.  The final ALI webinar has not yet been held, however, and some 

technical problems were encountered in facilitating the virtual showcase.  This report and the others 

referred to have been developed by the guidance team with ad-hoc consultation with others.  The webinar 

will be held in the future and this report, and the other documents, will be shared with all participants 

soon and that will reinvigorate the desire and commitment to come together and share other lessons.  

Ongoing capacity building for endogenous development and using local and indigenous knowledges for 

community resilience will continue. 
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Table1:  THE AFRICAN LEARNING INSTITUTE on Local and Indigenous Knowledges for Community Resilience  

 Sun June 26 -Day1 Mon 27 –Day 2 Tue 28 – Day 3 Wed 29 – Day 4 Thu 30 – Day 5 Fri July 1 – Day 6 Sat July 2 – Day 7 

Morn 
 
 
 
 

 
 
 
Travel of all 
participants to 
Techiman 

 
Introduction to course 
and each other 

 
Our own stories  
of Resilience 

Endogenous 
Development: 
concepts 
 
Others’ stories of 
community resilience 
(videos) 

Analyzing case 
examples of 
community 
resilience re: 
gender and 
generations 

 
Other Knowledges 
and Sciences 
 
-African Sciences 

 
Tools for ED and 
CR 
 
-community entry 
 

Break       

After 
 
 
 
 

 
Understanding 
Colonialism (and 
Globalization)  

Language of 
Resilience 
 
Panel discussion on 
indigenous 
knowledges 

The Mik’maq story of 
resilience 
 
A community 
resilience conceptual 
framework 

 
A CR conceptual 
framework that 
includes the Big 
Picture: the Great 
Turning 

-Indigenous 
Sciences 
 
Guest: community 
natural resource 
management 

-interviewing 
knowledge holders 
-CIRM 

Evening 
 

Welcome Social       

        

 Sun July 3 – Day 8 Mon 4– Day 9 Tue 5– Day 10 Wed 6– Day 11 Thu 7– Day 12 Fri 8– Day 13 Sat 9– Day 14 

Morn 
 
 
 
 

 
Field Visit to 
Forikrom 
 
-courtesy call to 
traditional council 
- nature walk and 
visit to sacred 
caves 
-indigenous food 
exhibition 

 
Visit and Stay in 
Communities 
 
-Each team facilitates 
CIRM and meetings 
with knowledge 
holders 
 
 
 
 
 
 Overnight in 
communities 

 
 
 
-continue in 
communities 
 
 
 
 
Return from 
communities 

Revisiting our CR 
model 
 
Tools for ED and CR 
(con’t) 
-CDIA 
-Decolonizing 
Methodologies 

 
Tools for ED and 
CR (con’t) 
 
-Biocultural 
Community 
Protocols 

Wrap up our CR 
model 
 
Documentation of 
Learning and 
Experience 

 
So what? And 
where to from 
here? 

Break     

After 
 
 
 
 

-Stakeholder mapping 
-Advocacy 

 
-BCP 
 
(intellectual 
property rights) 

 
 
Individual Action 
Plans presented 

General Action 
Plan and Course 
Closure 

Evening 
 

 Reflections on field 
experiences 

   Graduation dinner 
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2.Results/Outcomes: 
 

The ALI intended to achieve 4 primary outcomes.  The purpose of this section is to report on the results 

and progress made towards these outcomes.  The outcomes are very interrelated so choices were made in 

reporting some results under one outcome that are equally related to one other or even all four outcomes.  

This interdependent nature may also lead to some replication in the reporting.    

2.1  OUTCOME 1: Create a collective learning experience and build capacity for biocultural 

practitioners across the African Continent; 

2.1.1  Successes 

The ALI was successful in creating a collective learning experience.  Thirty-seven participants from 10 

African countries spent an intensive two weeks together.  Some of the highlights of the course are 

captured below.  

i) ELDERS PANEL : This was a session that brought the Ghanaian proverb of Sankofa (going 

back to our roots) into action.  The elders and holders of indigenous knowledge shared their 

practical experiences about African science and using indigenous wisdom for building 

resilience. The panel was multi-ethnic bringing in rich information from Africa,  and the First 

Nations of Canada.   Clifford Paul from the Mik’maq community in Canada (Eskasoni) shared 

on the importance of Mik'maq science and two-eyed seeing and the successes and challenges 

in Mik'maq-led natural resource management and claiming indigenous rights. Prof David 

Millar, the founder and chancellor of Miller Open University of Trans-disciplinary and 

Indigenous Studies,  espoused on the issue of African Sciences and Endogenous Development, 

using lessons drawn from the movie “the God’s must be crazy”. Dr Afia Zakiya (WaterAid-

Ghana) shared highlights on African Philanthropy stressing the need to reach out to solve 

African problems with African solutions.  Nana Gyamfua Kese (Queen Mother from Wenchi 

Community in Ghana) gave an inspiring talk about the value of indigenous knowledges for 

development and resilience drawing on her own experience as a woman traditional leader in 

active community development and how she handled some challenges using Indigenous 

wisdom and spirituality.  

 

ii) SHARING OWN CASE STUDIES OF COMMUNITY RESILIENCE  

Several case studies were shared by the course facilitators with participants and they were 

encouraged to read and analyze them. However, more time was invested in participants sharing 

their own "case studies" of the successes and challenges of their work.  These included:  Dr 

Sekaja, PROMETRA Uganda on indigenous healing; Mohammed, Kivulini Trust, Kenya on 

developing and using Bio-cultural Community Protocols to protect indigenous peoples rights; and 

Nathaniel Wolde, Christensen Fund, Ethiopia on large community-based music and cultural 

celebrations.   

 

iii) OTHER CASES AND MODELS 

There was a series of videos show casing stories of resilience which participants in groups of 3 

watched to deepen their understanding of various kinds of resilience. These videos were 

evidence based cases from Vietnamese Americans after Hurricane Katrina,  about the   Maori 
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people of New Zealand titled Whale Rider, and the Accidental Revolution about food systems in 

Cuba.  After watching the videos participants met to discuss what lessons they picked from them 

and how applicable it is and how it relates practically to their own context.    

 

iv)  ADVOCATING FOR ENDOGENOUS DEVELOPMENT AND DECOLONIZING 

APPROACHES TO COMMUNITY RESILIENCE:   

The ALI participants were a handpicked group of organizations who have been working on 

related issues for years, and it was an opportunity to go deeper in understanding endogenous 

development  (and methodologies and tools for ED) and to codevelop a common understanding 

of community resilience. This understanding drew on the literature, but started with people’s own 

experiences, world views and indigenous knowledges so that resilience was not brought from an 

"exogenous frame" and imposed on people as another foreign-trendy concept, but considered as 

something needed and useful for their work.  

 

 

v) COMMUNITY CELEBRATION AND EXPERIENCING FORIKROM CULTURE AND 

HERITAGE :   

The initial entry into Forikrom in the form of a traditional forum, the visit to the sacred caves, climbing 

up the mountain and the indigenous food celebration, were a turning point in the course.  Observing the 

respect for traditional leadership which is not as common in other African countries, the bonding 

experience of climbing together, the sacredness and touristic attraction of the caves and the celebration 

of indigenous food, really brought home for people some of the things that can be done to build 

community resilience.  The visit to nature and how traditional knowledge has been used to preserve 

heritage gave participants the experience and lessons outside the “classroom”.   

 

vi) INDIGENOUS COMMUNITY HOMESTAY 

The highlight of the course was the overnight stay in villages.  Groups of six participants stayed in 5 

different villages arranged through the networks of Nana Adams.  People were unanimous with their 

praise for this component as it provided exposure to real lives of people in their area and their 

knowledge and resilience.  Participants stayed with host families and participated in their daily routine 

lives to understand their culture and their well-being.  In the various communities participants stayed 

with queen mothers, chiefs, farmers, healers and traders.  They learnt about traditional protocols 

traditional health and medicine, agroecology and traditional trading practices.  They also practiced 

community institutional resource mapping and appreciative interviewing with knowledge holders. 

There is evidence that this learning also built capacity among participants as biocultural practitioners.  The 

evaluation information captured in section 3.1 below, the impacts achieved when graduates returned home 

summarized in 2.4.1 and the ALI Follow-up Monitoring Report demonstrate that this course enabled 

graduates to improve their commitment, knowledge and skills and thereby become stronger in the work 

they do.   
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2.1.2 Challenges 

Creating a collective learning space was not without its challenges.  Foremost of these was probably the 

desire to “do it all” meaning the agenda each day was very intensive.  This intensity continued for 13 days 

straight (the middle Sunday was ostensibly a day off, but was fully packed with a durbar and field visit to 

a community).  This very full program not only tasked the participants, but took a toll on the facilitators as 

well.  The design was to experiment with a 13 day course over 14 days, rather than over 17 days (which is 

the normal format at the Coady Institute) thinking it might mean a more efficient use of resources.  

Although evaluations were very positive, this intensity was too much.  It took away from the opportunity 

for people to meet and discuss informally and decreased the quality of learning in some of the later 

sessions.  Other minor logistically challenges on the ground were handled well by the administrative team 

from CIKOD, although this was a time-consuming process.   Building strong, sustainable capacity as 

biocultural practitioners also had its challenges.  Following the course there were limited opportunities to 

reach out and coach graduates as they returned to their organizations and applied what they had learned.  

More resources and dedicated staff to keep momentum going with graduates after the course would have 

enhanced the strength and sustainability of the capacities gained. 

 

2.2 OUTCOME 2 - Enhance practitioners' familiarity in working with an endogenous 

development approach and promoting diverse local and indigenous knowledge for community 

resilience; 

2.2.1  Successes 

The sharing of indigenous knowledges, struggles and solutions for building community resilience was a 

major success of the ALI starting from the first day activity of participants comparing their colonial 

histories and then participating in a fire ceremony to burn away some of the pain of those intergenerational 

traumas.  Promoting local and indigenous knowledges stayed strong with the guest panel of elders on the 

opening night, the video clips and case studies shared and even the inspiration gained from fictional films 

such as Whale Rider.  A special bonus was Dr Sekaja, an indigenous healer from Uganda who shared 

about his work with people infected and affected by HIV/AIDS from both an indigenous and a western 

scientific perspective. 

Equally as strong in the curriculum of the ALI were sessions related to agroecology initiatives, the 

preservation of sacred natural sites, cultural revitalization and celebration.  Another major component was 

a focus on advocacy strategies and tools.  Participants were introduced to advocacy by doing exercises to 

map the relative power of associations and institutions and then use the social barometer tool to strategize 

how to work with allies and opponents.  Participants also learned about negotiation skills and practiced 

some of these skills in a role play which they particularly enjoyed.  

One advocacy tool that was shared in some depth was the biocultural community protocol (BCP).  Some 

participants were familiar with this tool and could share their own experiences of what a BCP is, how it is 

developed and how it can be used for protecting and negotiating for community’s rights.  Participants 

were particularly taken with the case story shared by Bern Guri from Tanchara, Ghana where a BCP was 

instrumental in halting gold mining in his community.  People were struck not only by the success of a 

small community challenging a big international mining company, but also the reality of the years it took 

to develop and articulate the BCP, the tensions it caused within the community and the fact that 

communities must be vigilant in continuing to engage with the struggle.  
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Use of media as an advocacy tool came up several times in the course and participants demanded more 

skill building in this area in the future.  

In giving feedback participants also commented on the need for capacity building around fundraising and 

resource mobilization.  Sessions on securing funding for awareness raising, capacity building, and 

especially legal support was seen as very necessary.  This will be built into the framework of the course in 

the future.  Others commented that looking at social enterprises could also be useful for a discussion. 

During the course, participants also created a community of learning, where women and men – some with 

one year’s experience and some with thirty years experience - were learning and living together, sharing 

experiences, successes and ongoing challenges from the unique work of promoting ED and IK4CR.   

2.2.2 Challenges 

The challenge here was “working with” an ED and IK4CR approach.  Graduates did become familiar and 

learned skills which they demonstrated in the classroom, but applying those skills working in the dynamic 

context of communities is something different.  The intention was the community of learning and practice 

(COLP) would help by setting up a peer-to-peer learning network, but that has not yet come to fruition.  

Judging by the enthusiastic response with which the participants reconnected with each other in the past 

few months, however, there is still a possibility for this mutual support network to get underway in the 

future.     

2.3 OUTCOME 3 - Increase body of knowledge linking ecosystem conservation and sustainable 

use with local Indigenous cosmovision and ways of knowing; 

2.3.1Successes 

Any “body of knowledge” is not an absolute thing, but is determined by who has access to, who 

legitimizes, and who controls a certain “body of knowledge”.   

At one level the ALI was successful in that participants were provided access to a broad body of 

knowledge concerning ecosystem conservation and sustainable use, and with indigenous cosmovision and 

ways of knowing.  Written case studies, peer reviewed journal articles, practitioner briefing notes, and 

toolkits were all provided to participants in different ways.  Relevant video clips and full-length 

documentaries were shared in the classroom and each participant went home with a printed manual, links 

to on-line resources and a data stick with copies of the resources used in the course.   

Participants also used the data sticks to copy and share their own resources with their peers.  Through the 

community of learning that was established participants jointly developed materials in the class and heard 

from each other’s first-hand experiences as another legitimate form of knowledge to be valued.  One way 

that this was done was a documentation team each day wrote a two or three-page review of that day’s 

learning which was shared with other participants the next morning.  Participant’s presentation and action 

plans were also collected and shared with everyone so each individual acquired their own “body of 

knowledge” to take home with them.  In some ways this was a democratization of the knowledge process / 

product link.   

More significantly the course started with participants sharing their own stories of community resilience 

from their own frames and world view perspectives.  These stories were then deconstructed with a 

grounded research approach to identify characteristics related to resilient communities.  This was the 

beginning of a process of acknowledging that the participants themselves could control and create what 
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was part of a “body of knowledge” about community resilience and they did not have to wait to be told by 

“experts” what was or was not important concerning ecosystem conservation and sustainability, or 

indigenous cosmovision and ways of knowing.  This process, that informed the entire ALI course, was also 

reflected in the process of collectively developing the transdisciplinary model of community resilience 

which was significantly different at the end of the two weeks together than it had been at the beginning.    

Numerous “pieces” of knowledge on ecosystems and cosmovisions could be identified that were shared 

and co-created during the course, but it was more the over all process that made the course a decolonizing 

one.   

On an additional level the stories shared in the course and the follow-up actions documented following the 

course (including this report) could contribute to increasing the “body of knowledge” linking ecosystem 

conservation and sustainable use with local Indigenous cosmovision and ways of knowing.  It will be 

important for members of this COLP to ensure that sharing is done in a way that provides access to this 

information to those who are most interested, and that there is an opportunity for others to see themselves 

as creators of knowledge that can be part of that body of knowledge as well.     

2.3.2 Challenges 

In working to “increase a body of knowledge” there are always challenges in how participants have 

learned what is legitimate and what is not legitimate knowledge.  Sometimes some unlearning is 

necessary.  Participants are often good at taking notes in class, but take note of what the “experts” at the 

front of the room are saying and not the wisdom being shared by their own peers.  Tools like story telling, 

the daily documentation and people developing their own models are ways to break from this knowledge 

hegemony.  In a course specifically set to revalorize indigenous knowledges work has to be done to 

develop a sense of cognitive justice, while at the same time not romanticizing indigenous knowledges, but 

showing they are valid in their own right, and have their own systems of axiology, ontology and 

epistemology. 

2.4 OUTCOME 4 - Document and record processes and changes within African biocultural 

contexts responding to priority challenges 

 

2.4.1 Successes  

The ALI course began with people documenting their own stories of positive change within their own 

biocultural landscapes.  Following collective analysis of these stories a number of characteristics were 

articulated that capture positive responses to priority challenges in unique biocultural settings.  This in 

house documentation was one way of documenting and recording those positive processes of change.  The 

impact experiences captured in the ALI Follow-up Monitoring Report are another documentary record of 

some of the work being done by these dedicated stewards of biocultural diversity.   

The ALI did not end with the conclusion of the course in Techiman on July 10, 2016.  It was important to 

organizers right from the beginning that what happened after the course itself, concerning whether 

participants applied their learnings in their ongoing work, and more importantly if that work had any 

impact on the resilience of their communities.    Ultimately it was envisioned to develop a community of 

learning and practice (COLP) on LIK4CR that could support practitioners in their ongoing work as 

stewards of biocultural diversity. 
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The companion report ALI Follow-up Monitoring Report provides some evidence of the impact of the 

ALI.  It is important to note what is reported had many different influences and supports and these impacts 

can in no way be attributed exclusively to the ALI.  They do give an indication, however, of how 

graduates ongoing work was enhanced by their learning at ALI.   

 

Participants from 9 organizations in 8 countries reported on their activities and the impact.  People spoke 

about risks in their contexts such as mining companies not keeping their promises after taking away 

peoples’ lands, modernization encroaching on sacred sites, deforestation and how indigenous knowledges 

were dying out and indigenous people rights were not being respected.  In many places, however, there 

was still a “sense of community” and in some places an insistent spirit and determination to uphold 

traditional lifestyles based on the endowments communities had inherited from their ancestors. 

 

In this context of risk, communities, were responding to these threats in various ways including organizing 

gatherings or workshops related to IK and CR as a way to share what people had learned with others.  

Organizations used their own resources for this work, the ALI itself only provided a small amount to assist 

with expenses related to the documentation of ongoing experiences. 

Organizations stated that discussions in these gatherings improved cohesion and respect for indigenous 

knowledges and helped people to understand resilience in their own context.  For example, in Zimbabwe 

people related to the resilience concept when it was linked to endurance.  Participants enjoyed being able 

to speak openly about indigenous knowledges and began to recognize they could demand their rights as 

indigenous peoples.  Community members realized the blessing they inherited by revaluing ecological 

organic farming (Uganda) and embraced indigenous knowledge.  In Lesotho community members 

affirmed the value of the diversification of indigenous crops and youth took the first step in becoming 

immersed in indigenous knowledges.   In Ghana they talked about a local cultural music group being 

revived and in Uganda the organization being given free TV spots to share indigenous wisdom about 

health.  In Ethiopia a multi-stakeholder group made a field visit to a community that successful defended 

their sacred site.  A number of communities chose to begin the process of articulating and protecting their 

rights by developing biocultural community protocols (BCPs).  In Zimbabwe they were able to secure 

specific donor funding to do this.  In Ghana new local bylaws were enacted and an ecosystem 

management committee was established.  Organizations also got involved in advocacy work.  In the 

Gambia a press conference was held to promote local foods and sensitize people to the importance of FAO 

Voluntary Guidelines for Sustaining Small-Scale Fisheries.  In the Gambia and Uganda graduates also got 

involved in national level policy work on agriculture and health.  Organizations articulated many ways 

they intend to continue putting their learning into practice in the future.  This included to continue 

mapping and strengthening BCPs in Zimbabwe, to complete BCPs in Ghana and Kenya, setting up new 

institutions such as the Elders Council in Ethiopia, and convening quarterly multi-stakeholder meetings 

with local government and indigenous leaders in Kenya. 

2.4.2 Challenges 

There are two fundamental challenges in this area.  One is simply the time factor.  From the end of the 

course until the writing of this report is only 13 months.  That is a very short period of time to effect 

fundamental change in responding to priority challenges within African biocultural contexts.  This is 

especially true when there are limited resources both inside and outside communities and the partner 

organizations that people can access to effect change.  In many cases there is also an enabling 
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environment that is creating more threats and risks to communities rather than spaces for the realization of 

their own rights and entitlements.    

 

The second challenge is also related to time, but in a conceptual way.  Time has provided endogenous 

development practitioners with a paradox.  The risks and threats are so great at this time, particularly in 

regard to the state of our planetary ecosystem, that immediate action is necessary to respond to priority 

challenges.  At the same time, as we understand deep time, that is the place of human beings in the larger 

scales of time and place, we have to be humble enough to recognize that some of the needed changes may 

be multi-generational and may not be visible in our lifetimes.  As Joanna Macy argues human beings need 

to “act our age”.  This paradox, of an emergency moment that demands action, and the recognition and 

acceptance of deep time from a systems perspective, is challenging to biocultural practitioners in 

maintaining the energy for responding to priority challenges.    

 

 

2.5 Unexpected Outcomes 

As part of the ongoing evolution of the COLP partners will continue to reflect on experiences, document 

and share challenges and outcomes.  This may lead to unexpected outcomes in the future. 

 

 

2.6 How did outcomes contribute to long term vision? 

 

These outcomes contributed to realizing partners long term vision.  The organizing of this first ALI 

reaffirmed for partners the value of this work and their commitment to do more.  The initial establishment 

of a COLP for LIK4CR has much potential for growth, and the re-launching of the COMPAS Africa 

Network provides some institutional structure for nurturing the COLP.  This initiative contributed to the 

leadership and capacity of African organizations to claim spaces, and access and control resources, for 

Endogenous Development (ED).    

 

It also helped in having some local African governance and educational structures appreciate the ED 

approach, and strengthened local and indigenous knowledges and institutions that build community 

resilience.  Relationships of solidarity among the participating organizations was begun and in some 

places enabling environment for policy and legal frameworks that maintain rights, cultural identities and 

natural environments was opened. 

These contributions resonate with the Coady Institute’s commitment to citizen-led and community-driven 

change, and with partners vision of an African Community of Learning and Practice on local and 

indigenous knowledge for community resilience that is linked to networks with Indigenous peoples in 

Canada, and to like-minded groups around the world. In this regard the intention is to pursue offering 

additional courses like the ALI in the future, to continue to support the COLP and to make further efforts 

to facilitate the exchange of learning between Canadian indigenous people and African indigenous peoples 

working as stewards of biocultural diversity.   

The success of the ALI has also inspired CIKOD to continue to pursue the establishment of a center of 

excellence in Endogenous Development practice and capacity building, to serve as a hub for custom 

designed ALI type initiatives in the future.    
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3.Lessons Learned: 
 

3.1 Measuring Success - Monitoring Outcomes and Learning: 

 

The first step in learning lessons is in monitoring and measuring one’s progress.  Monitoring was done 

during the ALI course, and an end of course evaluation was conducted.   The ALI video that was produced 

documented participants explaining in their own words the lessons they were learning.   

 

After the two-week certificate course, when participants returned to their own workplaces, they translated 

their new learning into their own professional practice. This included beginning to capture stories of the 

most significant change for themselves, and that which they witnessed in their communities. This was 

shared in monitoring reports and the whats app platform. 

 

This section documents some of the ways success was measured. 

 

ONGOING MONITORING AND FEEDBACK DURING THE COURSE  

  

Each day of the training included a reflection of people’s learning and what highlights were 

significant to them. The SEED Mandala exercises captured much of participant’s learning and 

ongoing feedback.  For example, participants appreciated the videos that they watched drawing out 

issues such as how spiritual bonding helped to overcome hardships, and people shared the need for 

common goal to build resilience. Participants also identified with the value of intergenerational 

involvement in dealing with community struggles and development. At the end of the training, 

participants submitted individual assessment reports which captured the feelings, perceptions and 

impact of the training on them.  People felt empowered to work on endogenous development 

marrying it with building community resilience. Other participants also felt the time and duration 

was short for such intensive, but important training. The general feeling was that overall the training 

was a success.  

 

END OF COURSE ANONYMOUS WRITTEN EVALUATION 

Another way the results were measured was a standard end of course evaluation that the Coady Institute 

has participants complete at the end of every course.  Questionnaires were administered by a participant in 

the absence of the facilitators, and responses sent directly to the Monitoring, Evaluation and Learning 

(MEL) team at the Coady Institute.  Their compiled results have been uploaded to the documents section 

of this report as “ALI LIK4CR Evaluation”.  Some participants had already left the course when the 

evaluation was administered.  18 participants (m=13; f=5) completed the questionnaire.  The course was 

ranked on a number of different elements on a scale of 1 to 5, with 4 being good and 5 being excellent.  

The rankings were: 

Overall Satisfaction:  4.61 / 5.    11 very satisfied and 7 satisfied. 

Facilitation  4.72 to 5.00 / 5    

- Individual questions were concerning issues such as did facilitators: encourage 

collaboration; foster a safe classroom; provide constructive feedback; and were they 

knowledgeable of subject 
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Course Content 4.33 to 4.89 / 5 

-  Individual questions were concerning issues such as organization; relevance; mix of 

methods; appropriateness 

        Learning 4.39 to 4.61 / 5 

- Individual questions were concerning issues such as increased my knowledge; 

increased my skills; change in attitudes; usefulness to my work 

The questionnaire also gathered qualitative comments from participants in the areas of facilitation, course 

content, learning and overall satisfaction.  These comments are in the attached document. 

Some of the significant comments: 

• “Such platforms, especially involving diversified experiences, knowledge, 

exposure and sharing from different countries, provide the ideal environment for 

learning and addressing all aspect of community problems”   

• “The course confirmed or strengthened what I was already doing. This has raised my confidence”   

• “The course should happen more in the community and have students participate in the daily lives 

of the host community. This did not happen adequately. Two to three full days in the community 

are recommended”.   

• “ The facilitation skill of the two trainers  was very interesting. It was participatory and 

encompassed all sort of discussion, dialogue, role play, group presentation etc. Most importantly 

field visit and community level stay looked at real scenarios and this was very wonderful”. 

 

MOST SIGNIFICANT CHANGE 

The Coady Institute also has a process where a sample of graduates are traced 6 to 18 months following a 

course to see what impact a course has had on their learning and the work in communities.  This tracer 

study uses a process of “stories of most significant change”.  Unfortunately graduates from the ALI have 

not been involved in this process as of yet.  However, through our “Whats app” platform many comments 

have been shared over the course of the past year concerning the influence of the ALI course.  For 

example: 

Martin Muriuki, ICE Kenya 

“The capacity building was successful in terms of training, application and enhanced 

implementation of ICE programs.  I had an opportunity to learn new skills under the frame of 

community resilience which was really useful because community resilience is not clearly 

understood.  Now I have an understanding and community is becoming more aware of how to 

overcome their challenges like climate change and government policies    People are taking up 

the idea to be champions of their own changes and development and ICE is just  accompanying 

communities to advance their cause.  Our opportunity to learn from each other and through 

community visits in Ghana was really useful!  We have been focusing more of our work on 

protecting sacred natural sites and it is going well, some sites have now been gazetted by 

government and ICE and communities are working on more.” 
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Mohamed Halake, Kivulini Kenya 

“Indigenous ways to approach community issues is the best strategy I learnt from Ghana.  It has 

really enhanced my work in the field”.  

Memory Mhizia, Muonde Trust Zimbabwe 

“Our community embraced the idea of BCPs with great pleasure and also the issue of restoring 

natural forests and the programme involved all community members from the chief of the area 

downwards.  It also encouraged me to go back to school and I am now doing a degree in 

Development Studies.” 

Raymond Tivafire, SAEDP Lesotho 

“The most significant change for me was a more deepened understanding on the role of 

indigenous knowledge systems, culture and cosmovision in the domain of biocultural diversity 

conservation and management.  This is for the benefit of the present generation and posterity.  In 

actual fact it is very encouraging to realize that the entirety of the rural communities respect the 

interdependence of the natural, human and spiritual worlds.  They put a lot of reverence on 

natural resources conservation using local knowledge systems experiences…..the attendance at 

the ALI was very empowering and inspirational.  It strengthened the aspects with regards to 

culture, endogenous development, social and economic endeavors.  As we left Techiman I know 

all of us applied aspects and new development approaches and processes we learnt.  As a result 

the SAEDP communities are encouraging similar educative workshops to be carried out.” 

Bernard Guri, CIKOD Ghana 

“I’ve heard from other organizations that graduates from the ALI and their communities are 

beginning to see what was not visible before.  They are now able to demand their rights and are 

adding more value to their ongoing initiatives.  They have developed a different attitude, and a 

renewed confidence in their work.  They now seem to be motivated by a whole different set of 

values.” 

 

3.2 Lessons Learned 

Concerning what lessons were learned they can be divided into four categories:  lessons learned 

concerning the intensive course, lessons learned about building a community of practice, organizational 

lessons learned, and lessons learned about building resilient communities. 

 

3.2.1  LESSONS ABOUT INTENSIVE CERTIFICATE COURSES    

 

The ALI curriculum and process was valuable for building capacity of practitioners doing work in 

ED and LIK4CR. 

The certificate course was a success.  The overall structure of the course was very effective.  

Many lessons have also been captured elsewhere in this report for enhancing the program in the 

future. 
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Facilitating the participation of a Canadian Indigenous Elder in the ALI made the program unique 

and stimulated solidarity among participants and global struggles.  

The attendance of Mr. Clifford Paul, as a special guest from the Mi’kmaq indigenous people of 

Canada, facilitated rich cross cultural learning between the indigenous peoples of Canada and 

Africa.   Clifford participated in 10 of the 12 days of the course and provided specific 

interventions around Mik'maq history/resilience and the impact of colonialism.  He also 

specifically formed relationships with the leadership of the community of Forikrom (where he 

spent 3 days and one night); with the delegation from Muonde Trust in Zimbabwe (one member 

who had previously visited his community in Canada) and the delegation from South Africa. 

 

Balance inspiring sessions with concrete tools and materials. 

Many sessions of the course were stimulating and inspiring and contributed to transformational 

attitudinal change.  This kind of learning is often most difficult to facilitate.  At the same time 

graduates were going back to their workplaces and wanted concrete tools and materials they could 

use.  Many of these were shared, but sometimes they were rushed over quickly and people did not 

get an opportunity to fully engage with new tools and make them their own.  This balance will 

need to be regularly looked at to ensure the usefulness of the program in the future. 

 

There is value to intense residential programs.  Energy also needs to monitored to maintain the 

quality of programs.   

An intensive, two-week residential program can create a crucible of learning that can be very 

powerful for learners.  Relevance, intensity and creativity in a program can take people away from 

the mundane and pragmatic tasks of everyday and make for a truly valuable learning experience.  

At the same time if participants and facilitators become exhausted, let their energy drain and do 

not get any downtime the quality of later sessions and days of a program can be compromised. 

 

 

3.2.2 LESSONS ABOUT DEVELOPING A COMMUNITY OF LEARNING AND PRACTICE 

 

Action planning is a useful end of course activity for participants.  Plans must be extremely flexible 

to respond to changing contexts. 

For most partners the activities implemented were somewhat different than their original action 

plans.  The need to change the originally planned activities was based on consultations with 

communities, considering target area specific issues and time factors; not replicating work being 

done by others (e.g. capacity building on the concept of BCP); and due to hectic schedules to 

produce project deliverables.  Since the action plans were not directly funded implementation of 

documentation activities was left to the discretion of organizations.  This worked well.  

 

Simple Learning Materials that can easily be adapted are extremely useful. 
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Participants at the ALI highly rated the relevance and appropriateness of the course and course 

materials.  In sharing their learning at the community level, however, many partners noted the 

lack of appropriate materials.  Simplifying materials and translating them into local languages is 

time consuming and demands resources.  Simple materials that introduce the basic concepts, tools 

and questions in building community resilience would be welcomed.  At the local level staff can 

always translate these into local languages, add to these materials and embellish them when 

needed.  A basic package of materials that can be easily adapted is needed. 

 

Support organizations that combine on-the-ground implementation and policy research / advocacy. 

Some activities implemented by partner organizations are encouraging people to use organic 

manure, while others are contributing to national level agricultural policy review.  In many ways it 

is the combination of these two different kinds of activities that makes a difference.  

Organizations that aspire to do both are often the strongest and can have the most impact. 

 

Coordinating Learning Networks demands resources 

The coordination of a learning network, especially at beginning of a process, demands resources 

and is time consuming.  The coordination of the ALI Community of Learning and Practice 

(COLP) was considered as a voluntary add-on to the full time work of the co-coordinators, that 

was to be supported part-time by a Project Officer.  Unfortunately, the Project Officer was not 

funded so that also had to be a voluntary activity and with competing demands for planning and 

supervision the ongoing contact needed for developing a strong COLP was very limited.  

      

Creative means need to be experimented with to develop an active COLP 

Partners are extremely busy.  Many are forced to work on a project cycle with specific 

deliverables and short timeframes that demand different reporting.  Developing a COLP, 

especially one that is not funded, therefore has to compete with all these other demands.  It is easy 

to let one’s reflection, sharing and solidarity fall by the wayside.  Creative means need to be 

experimented with that are short, direct, useful and inspiring as part of a COLP.  The Coady 

Institute is in the process of developing some tools for this, but there have been delays.  A whats 

app platform was established and planned webinars will still be held in the future.  The virtual 

showcase was postponed due to technological issues and the challenges of working in various 

time zones. 

 

 

3.2.3 ORGANIZATIONAL LESSONS LEARNED  

  

Leveraging participation and resource mobilization:   

The course was fully funded (including travel) for all participants.  The Christensen Fund provided 75% 

of the resources needed.  This was supplemented with a contribution from WaterAid Ghana and from the 

Coady EMPOWER Project (Ghana and Zambia).  These organizations also added some participants to 

the course.  The Christensen Fund asked if one member of their staff from Ethiopia could join the course 

and his expenses were paid directly.  Comart Family Foundation added much value to the course by 

funding the participation of Canadian Mi’kmaq elder Clifford Paul. 
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Special contributors: Prior to the workshop, WaterAid Ghana and CIKOD initiated a conversation on 

the institutionalization of capacity building for ED as a mainstream strategy for community development 

practice in Ghana. The Coady/Cikod/COMPAS workshop was therefore seen as a start-up to this 

capacity building initiative. For this reason, WAG made a cash contribution of US 10,000 towards ALI. 

Building on the learning from this training course, WAG, and CIKOD have since been collaborating in 

the designing of a Learning Institute for ED4WASH.  

 

Documentation and logistics:  The ALI had a limited budget for documentation for the course and its 

follow-up.  The donor agreed to a reallocation of funds to purchase a video camera and an enthusiastic 

young intern joined the workshop and collected extensive documentation and worked along with 

participants to begin developing a digital story of the learning experience.  This could prove very useful 

in the future and capacities are being built for follow up.  Organizing the logistics for the entire event 

(travel, accommodation, meals, and materials) were much more involving than originally envisioned, but 

were well coordinated by CIKOD.  The resources needed for this kind of pre-course, course, and post 

course follow-up need to be adequately resourced in the future.  

 

Organizers should deliver this course again:  Participants made a strong demand that organizers should 

offer this course again to get involvement from additional organizations, and potentially from additional 

countries. They argued this would begin a process of sharing and documenting experiences of endogenous 

development and community resilience across Africa, and creating a critical mass for sharing, and thereby 

increasing outreach for building community resilience.   

 

Refresher courses should be organized.  Participants also argued it would be extremely valuable to have 

opportunities for refresher courses and exchange visits with graduates of the ALI program (potentially 

biannually, on a regional basis).  They felt this would enable them to continue to receive peer mentoring 

and support for the program interventions they are making.   

 

Revitalizing Compas Africa:   As an added achievement of the course, there was a session at the end of 

the training on the need and opportunities for revitalizing the Pan African Compas Network  as the 

vehicle for promoting and facilitating community resilience and endogenous development in Africa. The 

Co-coordinator of Compas Africa, Bernard Guri made a presentation of the history,  vision, goal and 

objectives of the Old Compas Africa. The network enjoyed funding support from DGIS of the Dutch 

Ministry for Development Cooperation till 2010 and was coordinated by ETC Netherlands.  

  

Participants reassessed the importance of the Pan African network and came to the unanimous decision 
to come up with a “New” Pan African Compas network. Participants worked in groups to revise the goal 
and objectives of the new network and agreed on thematic working areas and activities to be 
implemented by the network. At the end of the discussions 15 participating organizations signed up to be 

members of the New Pan African Compas. Resources need to be mobilized to support this initiative. 
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3.2.4  LESSONS ABOUT BUILDING RESILIENT COMMUNITIES 

 

Revitalizing a “sense of community is important in BRC 

Many organizations demonstrated that revitalizing a “sense of community” and a pride in one’s 

community and indigenous identity is an important first step in building community resilience. 

 

Technical solutions and power analysis are both important in BRC. 

Building resilient communities can never be simply a technical fix.  Power is always at play in 

communities and indigenous cosmovisions and world views influence the very meaning of what 

community resilience is (ideological power).  Communities need to see the complexities of 

building community resilience (visible and hidden powers), and also to appreciate there have been 

activities for generations that have maintained the resilience of their communities. 

Learning one’s rights must be combined with preventing those rights from being violated. 

Awareness raising about one’s rights is fundamental.  That new consciousness on its own will not 

prevent the violation of those rights.  Communities need to consider the kinds of actions they will 

take to create alternatives and do advocacy for or against policies or practices that will see the 

realization of those rights.  

  

Preventing one’s rights from being violated must be combined with seeking justice and/or 

compensation when those rights have been stepped upon 

Often communities find themselves in situation not where they are trying to prevent the violation 

of their rights, but where their rights have already been systematically ignored or abused, and 

where power-over is at play by other actors.  Special efforts need to be made to seek justice or 

compensation. 

 

Field visits to other communities that have had successes can be very inspiring 

Community people speaking to other community people is often the best way to learn.  

Facilitating opportunities for communities to learn of the struggles and successes of others builds 

BRC. 

 

 

 

Powercube analysis is an extremely valuable element of the BRC curriculum.  It needs sufficient 

time to so participants can apply it in their own work. 

 

Using the powercube analysis (Gaventa, 2006; www.powercube.net) is extremely useful when 

working on issues of rights and especially in relation to land and resource ownership and benefits.  

For participants to understand that power-over is often at play, but there are also alternative types 

of power such as power-within, power-with, and power-to is empowering.  Similarly unpacking 

the forms of power, the spaces of power and the levels of power enables communities to be 

strategic about how they will do their work.  There were lots of discussions during the course 

about visible, hidden and ideological forms of power, explorations of closed, invited and claimed 

spaces, and many participants shared how their work can be at village or organizational level, and 

also trying to influence the national agenda.  Sufficient time is needed, however, for all 

participants to get confident is doing this analysis and using this language and sufficient time for 

http://www.powercube.net/
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examples and exercises is necessary.    ALI co-coordinators are intending to write a piece 

specifically about the learning around power at the ALI. 

 

The transdisciplinary model of BRC is a useful focal point for learning and is constantly evolving 

with the input of participants own world view experience and critique. 

The skeleton transdisciplinary BRC model and the process of adding to it and altering it based on 

participants experience and critique over the two weeks of the course is useful.  Participants 

seemed supportive of starting with the “sense of community” and its endowments, and 

appreciated this as a unique aspect in talking about community resilience. It made sense to then 

think about the environment of risk and drawing on ones own individual and collective 

capabilities (agency and social capital) to respond.  It became more complicated, however, when a 

systems approach was added and people were asked to consider how power was at play and the 

interdependence with the ecosystem and considering where a community might be in the adaptive 

cycle. Considering regime shifts and tipping points in more detail would be an added benefit of 

the course. This aspect of the course will be developed further.   

Most importantly thinking of the ED framework and the great turning framework as ideas of how 

to respond was found very useful by participants.  The ED framework put the significance of 

starting from within, using IK, and also considering appropriate external knowledge for creating 

alternative in perspective.  The great turning helped people understand that in addition to creating 

alternatives, holding actions and changing consciousness is also significant.   

What generated the most debate was about the outcomes of the process of adaptation.  Many 

participants critiqued the inherent bias in the visual of a resilient community being higher up and 

argued that simply “bouncing back”, survival or maintaining the status-quo, should be considered 

as sufficient if that is what a community desires.   There was debate of the static visual of 

“breakdown” as seeming almost inevitable and how it could condemn a community to that status, 

and “breakthrough” was considered as perhaps asking for too much in limited timeframes when 

we realize the generational nature of struggles and the importance of solidarity with others – 

especially youth.  Excellent discussion also took place about transitions and transformations.  

There was lots of other learning concerning the BRC model that will be taken to future courses 

and the co-facilitators are writing an independent paper on their ongoing learnings about this 

process. 

 

 

3.3  Feedback and Organizational Changes 

Many lessons have been learned based on participants feedback and the process will continue as the 

COLP evolves.  Partners are committed to continuous quality improvement and will integrate feedback 

into their plans on an ongoing basis.  The ALI has been a very useful pilot experience.  Project partners 

intend to integrate lessons learned into proposals for developing future offerings like the ALI to build on 

the momentum that has started.  
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4.Project Story: 
 

There are many project stories that could be shared by participants of the ALI – LIK4CR.  Part of the 

ongoing COLP will be to capture some of these stories and provide an easily accessible platform for how 

these stories can be shared on an ongoing basis.  A number of stories are documented in the ALI Follow-

up Monitoring Report a companion to this document. 

A significant source of inspirational stories from the ALI course itself was from the homestay visits.  In 

debriefing on those visits each individual participant seemed to have a powerful story of their own 

experience.  The single greatest feedback coming from participants at the end of the course was one night 

was not enough for the homestay it should have been two or three days and nights in communities 

engaging with people.  What is offered below is a bit of a composite of that homestay experience.  

 

  
The indigenous community homestay experience as part of the  

African Learning Institute on Local and Indigenous Knowledges for Community Resilience. 

 

During the 24 hours from 10 am July 4, 2016 to 10 am July 5, 2016 development workers from 10 African countries 

had a transformative learning experience about the power of using indigenous knowledges for building community 

resilience.   

These 30 men and women from Ghana, Benin, The Gambia, Ethiopia, Kenya, Uganda, Zimbabwe, Zambia, South 

Africa and Lesotho were attending a two-week capacity building course in a hotel in the town of Techiman in central 

Ghana.  The course, called the African Learning Institute on Local and Indigenous Knowledges for Community 

Resilience was good, but the experience of July 4th was especially significant.  Participants, in groups of 5, left the 

hotel and went and stayed in local villages. 

The participants had done field trips in the course previously.  These were useful and entertaining, but staged in 

some ways – set up by course organizers as part of the course curriculum.  The homestay experience was different!  

Participants were taken to stay with queen mothers, chiefs, farmers, healers and traders in local villagers.  They were 

introduced by Nana Kwa Adams a traditional leader in the area and a fellow course participant.  The hospitality 

experienced and the solidarity developed was an overwhelming experience for some.  Their hosts became the experts 

on indigenous knowledges for community resilience.  Participants took part in their host families daily routine lives 

to understand their culture and their well-being.  They learnt about traditional protocols, traditional health and 

medicine, agroecology and traditional trading practices depending on who was their host.  Participants were 

unanimous with their praise for this component as it provided exposure to real lives of people in their biocultural 

context and demonstrated their local knowledge and resilience.   

Many people had a-ha moments during this experience!  What was being discussed in the hotel training room 

became real.  Building community resilience is not about some theory or practices from outside communities.  

Building community resilience is about what community people do themselves in their own environment, from their 

own world view perspective, to create the world they want to see and respond to the risks and challenges they 

encounter along the way.  The everyday challenges and complexities of rural life are real, but at the same time the 

pride and strength people have in solving African problems with African wisdom is the path to the future.   

Like the Ghanaian symbol of the bird Sankofa, sometimes we need to look back at our roots in order to move 

forward. 
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5.Advancing UNDRIP and FPIC: 

The idea of rights infused the ALI – LIK4CR in many ways.  A big part of the ALI was about realizing 

Indigenous and local peoples’ rights as articulated in the UNDRIP and furthering the concept of Free 

Prior and Informed Consent (FPIC). 

The ALI was implemented in collaboration with local African organizations that are dedicated to 

upholding the rights of local and indigenous people, and have agreed with the spirit of FPIC. The 

ALI course curriculum had a major emphasis on Biocultural Community Protocols (BCPs) as a 

way of knowing and protecting community rights. As follow-up to the ALI a number of 

organization began the process of developing BCPs with their own communities.  This is a 

practical way to begin the process of protecting and furthering those rights.  FPIC is an important 

element of BCPs, but is often difficult to discuss or implement in isolation from the realities of 

each local context.  Contextualizing the efforts underway for furthering rights, and protecting 

indigenous lands, resources and lifeways and then using FPIC within those contexts is more 

realistic.  

During the ALI course participants were also encouraged to go beyond FPIC and critically 

reflected on their own usual practices in interacting with local and indigenous peoples, and 

considered the colonizing / decolonizing nature of those practices. As organizations who have 

chosen to work directly with local and indigenous people they have integrity and have developed 

trust with communities, but it became clear good intentions are not enough when talking about 

indigenous rights, special methodologies need to be put in place.  Linda T. Smith’s work on 

decolonizing methodologies was discussed in the class and both reaffirmed some of what people 

were already doing and inspired them to value other things they can do that are decolonizing.  

According to graduate comments the most valuable discussion, and role play skill building 

activity related to indigenous rights, was the time spent focussed on community entry.  Do’s and 

don’ts of community entry were discussed and then role played and this activity forced people to 

reflect on some of their own practices.  Drawing from the work of CIHR (2007), Millar (2005) 

and Smith (2000) suggestions were made of how to improve one’s practices and lively discussion 

was had about the danger of assumptions and the importance of understanding different cultural 

contexts, sometimes within very close proximity to each other.  

 

Organizers learned that much still needs to be done in the area of rights.  Debate even came up about who 

are indigenous people and who does FPIC apply to and not apply to.  This is still contested ground.  

Participants shared stories of long standing legislation in their countries around consultation for 

Environmental Impact Assessment (EIA), but that the stipulated practices are often disregarded or 

manipulated by people, organizations and institutions with power.  Analyzing the visible and hidden 

powers at play when trying to realize rights is an important step in confronting injustice.  Participants also 

learned that there is lots of ideological / invisible power at play, in which people have internalized 

oppression and a shift in their own consciousness, and attitudes is the first step in challenging the system.  

People also cautioned that one has to be realistic, however, and think about what could / does happen if 

they challenge the powers that be.  Even if their rights are protected it doesn’t help much if people are 

subjugated to violence or worse.  Discussions in the group were mutually supportive and built the sense of 

solidarity that my struggles, and your struggles are our struggles.  People were particularly empowered by 
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learning of the generational struggles of the Mi’kmaq people of Canada over rights and resources, and by 

the efforts individuals and communities took in standing firm and using the court system to further those 

rights.  There were also discussions about the fact that struggles are ongoing, that communities must be 

vigilant, and sometimes use “weapons of the weak” (Scott, 1985).  People discussed how ‘consent’ in 

negotiating with outside forces is often not free, not prior and not informed.  There were lots of examples 

shared on this, and people asked what they people do to react.  In the course some of what was done was 

learning negotiation skills in role play, sharing success stories like the Tanchara mining, and learning from 

Clifford Paul and his experience of the Mi’kmaq Nation.  The two films he showed were related to treaty 

rights and showed the steadfastness, perseverance and sacrifice that is sometimes necessary.  Other shared 

experiences and the global “great turning” framework and the feeling of solidarity generated by that was 

also empowering.  ALI organizers will continue working on ways to help people learn about these issues 

as we go forward. 
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CONTACTS OF ALI PARTICIPANTS 
 

Name  
/Organization 

Country  Participants Email TELEPHONE 

ABOFAP GHANA 1Nana  Kwaw  Adams 
2Esther  Boakye  Yiadom 

nakdam@yahoo.com 
estherboa2011@yahoo.com 

N +233200967575 

SAEDP SOUTH AFRICA 3Raymond  Tivafire 
4Abraham  Mwadiwa 

rtivafire@gmail.com 
aicmwadiwa@gmail.com 

R+27796350049 

NACOFAG Gambia 5Mr. Alieu  Sowe 
6Haddy  Kebbeh 

Alieusowe_007@yahoo.com 
Haddykebbeh3@gmail.com 

A+2207773248 

MELCA ETHIOPIA 7Bereket  Weldegiorgis Bereket.wolde.d@gmail.com B +251911402403 

WOMEN 4 
CHANGE 

ZAMBIA 8Alfred  Simaye 
9Harriet  N. Sichone 

alfredsimaye@yahoo.com 
hsnamonje@yahoo.com 

Office +260953529951 
Lumba +260978885792 

KIVULINI TRUST KENYA 10Ali  Gufu  Ibrae 
11Mohamed  Halake 

agigsharamo@gmail.com 
halake3@gmail.com 

 
Moh’d +254724867106 

ICE KENYA 12Martin  M.  Muriuki 
13George  Gathuru  Mburu 

martin@icekenya.org 
gathurum@yahoo.com 

M +254721565013 

PROMETRA UGANDA 14Dr.  Sekagya  Yahaya Hills 
15Birungi  Elizabeth 

ysekagya@gmail.com 
prometrauganda@gmail.com 

S +2567722403900 

MOUNDE 
TRUST 

ZIMBABWE 16Abraham  Changarara 
17Memory  Mhizia 

abrahamchangarara541@gmail.com 
memorymhizha@gmail.com 

Abr +263776095319 
Mem +263 777478591 

COADY INT. CANADA 18David  Fletcher 
19Clifford  Paul 

 
cliffordpaul9381@hotmail.com 

 

ALICE 
NDOLUVU 

ZIMBABWE 20Alice  Ndlovu 
 

ndlovuallyc@gmail.com  

JINUKUN Benin 21Demagbo Brice Bricedems2000@yahoo.fr ++22997918065 

CIKOD GHANA 22Bernard Guri 
23Portia Bansa 
24William Asamoah 
25Clement Zobazie 
26Rose Oppong 

guribern@gmail.com 
portiabansa2@gmail.com 
wilprof@yahoo.co.uk 
zclementbomweh@yahoo.com 
rmoppong@gmail.com 

Ber +233244327798 
Por +233 264243362 

mailto:nakdam@yahoo.com
mailto:rtivafire@gmail.com
mailto:aicmwadiwa@gmail.com
mailto:Alieusowe_007@yahoo.com
mailto:Haddykebbeh3@gmail.com
mailto:Bereket.wolde.d@gmail.com
mailto:alfredsimaye@yahoo.com
mailto:hsnamonje@yahoo.com
mailto:agigsharamo@gmail.com
mailto:halake3@gmail.com
mailto:martin@icekenya.org
mailto:gathurum@yahoo.com
mailto:abrahamchangarara541@gmail.com
mailto:cliffordpaul9381@hotmail.com
mailto:Bricedems2000@yahoo.fr
mailto:guribern@gmail.com
mailto:zclementbomweh@yahoo.com
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Water AID  
Ghana 
 

27Afia Zakiya 
28Perpetual Diabene 
29Sulaiman Issah-Bello 

afiazakiya@gmail.com 
perpetualdiabene@wateraid.org 
sulaimanissah-bello@wateraid.org 

 

Empower 

Ruwfag 

WOM 

Swopa 

Ghana 30Lawrence  M. Atuna 
31Anita  Sutha 
32Felicia  Anambire 
33Mark  Kasise 
34Elham Mumuni 

 
suthaanita@gmail.com 
genderwom@gmail.com 
siriguart@yahoo.com 
Elhama2001gh@yahoo.com 

 

Video guy  Ghana 35Amir A. Gbankulso Samlupo2007@gmail.com  

Christensen 
Fund 

Ethiopia 36Nathaniel  Wolde Nathnael22@yahoo.com +251976171068 

Millar Open 
University  
 

Ghana 37David  Millar Millarad1@yahoo.com  
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mailto:Millarad1@yahoo.com

